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ABSTRACT:

This study aims at finding out the effects of group work activity in improving the English
speaking skill among first-year non-English major students of the Faculty of Law, Vietnam
National University (VNU) - Hanoi. 25 first - year students were interviewed and teacher
observation was carried out weekly during group work activities of speaking lessons. The study
finds out that group work activities effectively help students reduce their anxiety of speaking
English, and to some extent, the overall English speaking skill of students has been improved

through these activities.
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1. Introduction

Speaking is one of the most important skills
that most learners of any foreign languages wish
to achieve. It is an important skill that 'makes you
a more fluent language user; speaking is a chance
to notice the gaps between what you want to say
and what you can say; it is a chance to test
hypotheses about language' (Marilyn Lerris,
1999-quoted by He Lina). At the Faculty of Law,
VNU, English has been taught as a compulsory
subject. All of the students are non-majored
English students. And speaking is a problem for
most of them. During the speaking lessons, the
students here usually keep silence whenever I ask
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them to say something in English they just say
yes/no to this kind of questions and encounter a lot
of difficulties with open- ended questions such as
'why' or 'what do you think...?"; most of them feel
nervous with speaking practice exercises.
Although our students start with the beginner
level of English when they enter the college and
are supposed to obtain the intermediate level after
graduation, just a small amount of them are
capable enough of communicating in English. In
fact, our students are more competent in reading,
writing, and listening to English but not in
speaking English and they think it is their biggest
problem in learning English. Why is this case so
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common? This can be blamed on some reasons:
the effect of entrance examinations, the students’
characteristics of being quiet and shy, the
teachers' controlling  oral
communication activities in large classes, or the
lack of oral communicative activities in the
textbooks,...

Due to the researcher's teaching experience,
she realizes that her students are afraid of making
oral mistakes, because they think their mistakes
cannot be 'erased' once they are uttered out.
Anxiety in speaking English is a real problem.
And the oral activities done in the English class
are often irrelevant to their daily life. These two
obstacles prevent the students from learning to
speak in English.

Therefore, this research focuses on studying
these students' problems in the English-speaking
class and suggests some teaching techniques and
strategies that can be used to overcome these
problems by using group work to reduce anxiety
and encourage communication among
students. The researcher decided to carry out the
research work entitled "Using group work to
improve English speaking skill of the first-year
students at the Faculty of Law, VNU".

2. Methodology and methods

The methodology I used to carry out this study
is qualitative. I decided to
methodology because qualitative methodology is
concerned with the participants’
attitudes towards a particular issue. In this
research, I employed teacher’s observation and
follow-up interview.

In my study I used one of the classes - AV 01
with 25 students for the source of data. The
teacher’s observation was carried out weekly
during the application of group work activity in
speaking lessons. As regards semi-structured
interview, I asked one of my colleagues to help
me randomly select 10 students from the group
AV 01 to take part in this interview. The reason
why I intended to choose 10 students for the
interview because I think I could get ample data
from this number of participants. If I had carried
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out the interview to all 25 students, I would
definitely have had difficulties dealing with a lot
of data. To make students feel comfortably during
the interview, the interviewer was one of my
colleagues and I asked my students’ favors to
spare around three minutes each to demonstrate
their ideas at the end of the speaking lesson in the
classroom. Of course, so as to assemble the data
gathered by my students, the interviewer utilized
tape recorders and notes. This interview was
delivered at the last week of group work
application.

3. Results and discussion

3.1. The teacher's observation

* Students’ attitude changed: they became more
attentive and enthusiastic to speaking lessons.

Through my class observation, I could see the
differences in my students’ classroom behavior
and performance. The quiet atmosphere did not
last any more. The students began to be more
active in the group work. The timid students found
their chance to speak English. They did not sit
back and watch the lesson instead of participating.
Seeing this attention and enthusiasm on my
students’ part, I felt quite relieved and thought my
efforts were not in vain.

*Students had more time and opportunities to
practice English in the class.

Before the intervention, only some students
spoke. These were the ones who created the
language atmosphere in the speaking lessons. The
rest just kept silent and listened. However, they
have now changed. When sitting together in
smaller 'class' of 5 students, it seemed that they
felt more confident to speak out, they speak more.

* The newly arising problems

The more active class also meant a noisier
class. The students sometimes became excited.
And when walking round the class, I recognized
that they used English when I was somewhere
nearby, and they used Vietnamese when I was far
away from them.

3.2. The follow-up interview

A set of 7 questions were asked to find out the
students' attitudes to group work and how
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effective it was in reducing students' anxiety and
encouraging real communication in speaking
class.

* Students' attitudes to group work

Most of them liked working in groups in
speaking lessons. They agreed that group work
activities created a positive effective climate.
They felt more relaxed to talk in smaller group
than in front of the teacher or the whole class. 5
students said that they did not feel as anxious as
they had before. 20 students were more confident
to express themselves.

* Effectiveness of group work

All students said they obeyed the rules
seriously. They also added that they got their
chance to speak. Dominant students knew how to
control themselves to let shy students give their
opinions. Timid students also had chance to speak.
A more equal participation in group work
activities was created.

They also added that the group secretaries'
mentioning the speakers' names in records had a
very good effect on their learning behavior. The
weak students were encouraged to talk and in fact
could talk more. The strong students were still
dominant in groups but now they helped others
with words or correcting the mistakes.

When being asked about the role of the group
leaders and secretaries, 20 students thought that
they did not really need these positions.
According to them, the leaders did not do more
work than other members in the group. The
leaders also had to obey the rules (like others), so
they could give their opinions when their turns
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AP DUNG HOAT PONG NHOM PE CAI THIEN
KY NANG NOI CHO SINH VIEN NAM THU NHA T
KHONG CHUYEN NGU TAI KHOA LUAT,
PATHOQC QUOC GIA HA NOI
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Trudng Baihoc Ngoaingl - Baihoc Qubc gia Ha Noi

TOM TAT:

Nghién cttu nay nhim tim hiéu tinh hiéu qué ctia hoat ddng nhém trong viéc ci thién ky ning
n6i clia sinh vién khong chuyén ti€ng Anh nim thi nhat tai Khoa Luat, Pai hoc Qudc gia Ha Noi.
Trong nghién citu nay, 25 sinh vién nim thit nhat dang hoc tai Khoa Luat, Pai hoc Qudc gia Ha
Noi da dugc mdi tham gia trd 13i cdc cAu hdi phdng van. Pdng thdi, nghién citu trién khai viéc
quan sat gido vién xuyén sudt qua trinh 4p dung hoat dong nhém trong cac ti€t hoc néi. K&t qua
nghién cttu cho thi'y hoat dong nhém da c6 hiéu qua rd rét trong viéc gidm su lo 1ing clia sinh vién
khi néi ti€ng Anh, tir d6 nhitng hoat ddong nhém nay, § mot chirng muc nhat dinh, da gitp cdi thién
k§ niing néi ti€ng Anh ciia sinh vién.

Tu khéa: hoat dong nhém, k¥ ning noéi, sinh vién khong chuyén ngi.
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