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1. Introduction
Knowledge and creativity are essential factors in

the knowledge economy that help organizations gain
a competitive advantage [15]. Therefore, the factors
affecting students’ creativity have become an
important research topic in education [30]. Previous
studies have found that individual factors (e.g.,
leadership style) and contextual factors (e.g.,
organizational factors) are antecedents of creativity
[36]. However, researchers still do not fully
understand the variables through which leadership
style can affect creativity at the individual level [9].
Over the last two decades, the despotic leadership
research stream has emerged, but literature still has
few in-depth studies on its influence on
subordinates’ behaviors in organizations [26].
Similarly, until now, there is a lack of scientific
knowledge about the influence of leadership styles

of those who have to lead and supervise roles in
academic activities (such as instructors and group
leaders) on students' creativity in the field of higher
education [25]. Therefore, the effect of group
leaders’ perceived despotic leadership on group
members’ creativity in the field of higher education
is the focus of this study.

2. Literature review and research model
2.1. Componential Theory of Creativity
Amabile (1983, 2013) proposed the

Componential Theory of Creativity (CTC), which
identified four components that affect individual
creativity: (1) expertise (scientific and practical
knowledge), (2) creative thinking (cognitive style),
(3) task motivation (genuine interest in personal
commitment to the task), and (4) social environment
(the environment in which the individual is working)
[1-2]. Three of the four components (expertise,
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creative thinking, task motivation) pertain to
individual factors (e.g., intrinsic motivation,
knowledge). The fourth component is the factors
belonging to the organizational environment (e.g.,
leadership style, extrinsic motivation) [3, 34].

2.2. Student Creativity
In the organizational context, individual

creativity refers to generating new and valuable
ideas [31]. In the education sector, student creativity
(SC) is "the tendency of a student to generate novel
ideas that are useful in product or service
implementation within an individual learning
environment through interaction and knowledge
sharing with other students" [35, p. 29]. Pioneering
empirical studies have concluded that the social
environment can facilitate or inhibit an individual’s
creativity [27].

2.3. Perceived Despotic Leadership
Despotic leadership is an egotistical leadership

style based on personal dominance and authoritarian
behavior that serves the leader's interests and
exploits subordinates [4, 10-11] which “includes the
most important characteristics of negative
leadership” [33, p. 143]. Despotic leaders are
authoritarian, want their subordinates to obey
unconditionally, use control mechanisms,
manipulate and exploit subordinates for personal
gain, disregard ethical standards, and cannot
encourage their subordinates to achieve work-
related goals [5]. This style can be called Perceived
Despotic Leadership (PDL) from the perspective of
subordinates. In the field of education, so far, there
has been very little research related to PDL. For
group-based learning, team leaders can have
different leadership styles during the leadership
role, including PDL.

2.4. Intrinsic motivation of team members
Motivation is often defined as the psychological

process that gives rise to purpose and direction [20].
It is generally thought of as having two types:
extrinsic and intrinsic motivation [12]. While
extrinsic motivation leads to performing a behavior
for the sake of receiving a reward or benefit separate
from the behavior, intrinsic motivation leads to
achieving the behavior because the person enjoys
pleasure, and satisfaction arises from itself [13].
Group membership Intrinsic motivation (IM) is the

internal state that drives students to join a learning
group because of the enjoyment and satisfaction of
being in the group.

2.5. Knowledge-sharing behavior
Knowledge is information that is selected and

interpreted [28]. Knowledge-sharing behavior
(KSB) refers to making knowledge available to
others in the organization [6]. In a learning group,
KSB is behavior for collecting, providing, receiving,
debating, and refining knowledge related to a
particular domain among group members. KSB
helps team members gain cognitive benefits and
improve learning outcomes, namely acquiring the
knowledge needed to answer questions, solve
assignments, learn new things and improve their
understanding of a particular learning topic [37].

2.6. Research model and hypothesis
According to CTC, leadership style influences

(positively or negatively) the components that
makeup creativity, including professional
components, creative thinking components, and task
motivation components. Gu, He, and Liu (2015), and
Mainemelis, Kark, and Epitropaki (2015) show that
leaders with a negative leadership style often
motivate followers to solve problems mandated
duties [16, 23]. This style causes followers to focus
on the leader's concerns rather than their concerns in
search of new and better ways to perform tasks, i.e.,
they have little intrinsic incentive to solve the task.
Thus, a negative leadership style will reduce the
intrinsic motivation of followers. So, it can be seen
that PDL will leave group members with little
intrinsic motivation to tackle tasks in group-based
learning. Therefore, the following hypothesis is
proposed:

H1: The perceived despotic leadership of the
group leader is negatively related to the intrinsic
motivation of students in group-based learning.

In the field of education, IM factors mainly affect
students' learning activities [29]. Students who want
enjoyment and joy from learning activities will
actively participate in those activities, which
increases the quality of learning and creativity in the
learning environment. Based on CCT, it can be seen
that IM will motivate students to focus on finding
ideas and creative ways when solving learning tasks
in groups.
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Sharing knowledge in a community will help
individuals receive new, high-quality knowledge,
which combines with their ability to create new
knowledge [2, 22]. Besides, CCT believes that
knowledge is one of the factors that generate
creativity of individuals. Therefore, when members
of the study group share and discuss content related
to the modules, specialized scientific knowledge
with each other will help them create collaboration
in the group and improve their professional
knowledge, generating creative ideas. From the
above arguments, the following hypotheses are
proposed:

H2: Intrinsic motivation is positively related to the
Knowledge-sharing behavior of students in the
learning group.

H3: Knowledge-sharing behavior is positively
related to students' creativity in the learning group.

H4a: Intrinsic motivation is positively related to
students’ creativity in the learning group.

H4b: Intrinsic motivation is positively related to
students’ creativity in learning groups through the
mediating role of the Knowledge-sharing behavior of
students in the learning group.

Dedahanov, Lee, Rhee, and Yoon (2016)
research has shown that authoritarian leaders
negatively impact team creativity. Similarly, studies
by Gu et al. (2015) and Mainemelis et al. (2015)
showed that a negative leadership style would
reduce intrinsic motivation, negatively affecting
followers' creativity. Since PDL is a primary form
that includes the most important features of negative
leadership styles [33], from the above arguments,
the following hypotheses are proposed:

H5: The perceived despotic leadership of the
group leader is negatively related to the Knowledge-
sharing behavior through the mediating role of
students' intrinsic motivation in the learning group.

H6a: The perceived despotic leadership of the
group leader is negatively related to Students’
creativity through the mediating role of students’
intrinsic motivation in the learning group.

H6b: The perceived despotic leadership of the
group leader is negatively related to Students’
creativity through the mediating role of Intrinsic
motivation and the Knowledge-sharing behavior of
students in the learning group.

From the above theoretical basis and hypotheses,
the research model is proposed as shown in Figure 1
below:

3. Research Methods
3.1. Methods and procedures for data collection
This study used a quantitative method carried out

over a period. First, qualitative research was carried
out in March 2022 using individual in-depth
interviews (8 students) and group interviews (2
groups, each group of 5 students) to adjust semantics,
confirm the clarity, relevance, and intelligibility of
the scale of research concepts and the construction of
a formal questionnaire. Data collected by
convenient sampling and self-administered
interviews were collected in September 2022. The
total number of questionnaires collected is 765, of
which 695 meets the condition that the sample size
must be at least five times the number of observed
variables [17], and is suitable with the advantage of
not needing a large sample of the PLS-SEM analysis
method [19].

Quantitative research uses a linear structural
model based on partial least squares (PLS-SEM)
and SmartPLS 4.0 software to analyze data. The
procedure and data analysis criteria proposed 
by Hair, Hult, Ringle, and Sarstedt (2016) were
used [18].

3.2.  Measurements
The scales used in this study are inherited from

previous studies. PDL is measured by the four items
with the highest factor loading in the scale
developed by De Hoogh and Den Hartog (2008). SC
is measured by four items with the highest factor
loading in the scale developed by Zhou and George
(2001) [38]. For the measurement of IM, we used
four items, and the items were adapted from
Lazarides, Rohowski, Ohlemann, and Ittel (2015)
[21]. For the measurement of KSB, we used four
items, which were adapted from Schepers and van

quaûn trò - quaûn lyù 

Soá 24 - Thaùng 11/2022
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conceptual model
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den Berg (2007) and Chiang, Nielsen, Han, and
Chuang (2011) [8, 32]. All scales in this study were
on a seven-point Likert-type scale format (1 =
disagree extremely to 7 = agree extremely).

4. Research results and discussion
4.1. Study sample characteristics
In our sample, 73.5% of respondents were

female, and 26.5% were male. Regarding the
educational year, 34.6% of respondents are
sophomores, and 65.4% are juniors and seniors.

4.2. Measurement model assessment
The scales are tested through Cronbach's Alpha

coefficient, composite reliability (CR), and extracted
mean-variance (AVE). After removing two items:
PDL1, SC4 (lPDL1 = 0.181, lSC4 = 0.472),
respectively unsatisfactory in the scales of PDL and
SC, all 14 observed variables remained in the scales
of PDL, IM, KSB, and SC all met the measurement
requirements (Table 1).

The results of data analysis by the PLS Algorithm
show that the Heterotrait-Monotrait Ratio (HTMT)
values are all less than 0.85. In addition, the results
of 95% bootstrap analysis with 5000 samples to test
hypothesis HTMT > 1 presented in Table 2 show
that all the HTMT values are less than 1, which is

statistically significant. So, each pair of scales of
latent variables in the research model is
distinguished from each other together.

4.3. Structural model assessment
Estimation results of the structural model show

that all values of the Variance Inflation Factor (VIF)
are less than 3, so the model does not appear to have
multicollinearity. The values R2

adj (Table 3) show
PDL's weak to moderate effect on endogenous
variables. All of the p-values of the relationships are
less than 0.05 (Table 4), and all values f2 are greater
than 0.02, showing that input variables all play an
explanatory role for the respective dependent
variable of the relationships. All of the values Q2 of
endogenous variables are greater than 0 (Table 3),
so the models of the structural components achieve
the predictive power of exogenous variables for
endogenous variables. According to Cohen (1988),
the values q2 (Table 4) show that PDL has a minimal
predictive effect for IM; IM and KSB have a small
predictive effect for SC; IM has a small predictive
effect for KSB.

4.4. Tests of hypotheses
The results of hypothesis testing are presented in

Table 5 and Figure 2, and the impact of research
concepts is shown in Table 6.

The results of hypothesis
testing showed that all six
hypotheses were accepted. The
effects of the research concepts
are statistically significant.
Multi-group analysis showed
that the difference in effects
between latent variables in
groups was not statistically
significant.

Overall, the results of the
data analysis showed that PDL
is negatively related to SC; IM
and KSB both act as mediators
in this relationship. The
positive effect from IM to SC is
the strongest (b = 0.473, p =
0.000), the positive effect from
IM to KSB is the second (b =
0.429, p = 0.000), the positive
effect from KSB to SC is the
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Latent 
variables

Items
Outer 

loadings
Cronbach's 

alpha
Composite 
reliability

Average variance 
extracted

PDL

PDL02 0.908

0.851 0.909 0.769PDL03 0.833

PDL04 0.888

IM

IM1 0.843

0.811 0.877 0.643
IM2 0.864

IM3 0.813

IM4 0.672

SC

SC1 0.785

0.715 0.841 0.637SC2 0.820

SC3 0.790

KSB

KSB1 0.758

0.761 0.848 0.584
KSB2 0.827

KSB3 0.775

KSB4 0.691

Table 1. reliability and validity of measurement
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third (b = 0.357, p = 0.000). IM has both a direct
effect (b = 0.320, p = 0.000) and an indirect effect
through the mediating role of KSB (b = 0.153, p =
0.000) on SC; together with the coefficient f2 of the

relationship between KSB and SC at a
medium level, it is that KSB
participates significantly and increases
the effect of IM on SC. This result is
consistent with the results of previous
studies (e.g., [22], [24], [35]). The
research results are consistent with the
practical logic that students
participating in learning groups may
want a learning environment to
increase knowledge or prefer small-
group learning. To increase
knowledge, the students will actively
participate in discussions, exchange
knowledge, and collect new
knowledge; in the process, they will
come up with creative solutions to
solve their learning tasks. With a
preference for small group learning,
students will experience group learning
as an integral part of student life.

The negative effect from PDL to SC
(b = -0.077, p = 0.000) and the negative
effect from PDL to KSB (b = -0.070, p
= 0.000) have approximately the same
strength. The concepts IM and KSB
both play a mediating role in the
influence of PDL on SC - this is
consistent with previous studies, (e.g.:
[3], [14], [34]). Therefore, PDL will

reduce the role of factors forming SC, negatively
affecting SC.

It should be noted that although the values of the
regression coefficients in the relationships PDL and
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Pair of latent 
variables

Original
sample (O)

Sample
mean (M)

Bias 2.5% 97.5%

KSB  IM 0.546 0.546 0.000 0.453 0.632

PDL  IM 0.188 0.191 0.003 0.109 0.271

PDL  KSB 0.133 0.141 0.008 0.062 0.220

SC  IM 0.621 0.622 0.001 0.537 0.700

SC  KSB 0.668 0.668 0.000 0.584 0.746

SC  PDL 0.093 0.103 0.010 0.039 0.176

Endogenous variables R2 R2
adj Q²

IM 0.027 0.025 0.016

KSB 0.184 0.183 0.104

SC 0.328 0.326 0.206

Table 2. results of testing hypothesis hTMT > 1

Table 3. explanation level and predictive power of the model

Relationships p - values f2 q2

IM  KSB 0.000 0.232 0.116

IM  SC 0.000 0.128 0.065

KSB  SC 0.000 0.157 0.082

PDL  IM 0.039 0.030 0.016

Table 4. Model’s effect relationships 
by f2 ansquared effected size

Source: analysis results on Smart PLS 4.0 software

No. Hypothesis Relationships Path coefficients t -values p - values Result

1 H1 PDL  IM -0.163 4.427 0.000 Accept

2 H2 IM  KSB 0.429 11.537 0.000 Accept

3 H3 KSB  SC 0.357 9,934 0.000 Accept

4
H4a IM  SC 0.320 8,996 0.000 Accept

H4b IM  KSB  SC 0.153 7.283 0.000 Accept

5 H5 PDL  IM  KSB -0.070 4.109 0.000 Accept

6
H6a PDL  IM  SC -0.052 3,903 0.000 Accept

H6b PDL  IM  KSB  SC -0.025 3,799 0.000 Accept

Table 5. results of testing the research hypotheses
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SC, PDL, and KSB are low, this does not mean that
the effect of PDL is small. PDL affects KSB
indirectly and inversely through the mediating role
of IM; meanwhile, IM has a positive and robust
effect on KSB. Therefore, the positive effect of IM
contributed to attenuating the negative effect of
PDL, making the combined effect from PDL to
KSB at a low level. Similarly, PDL affects SC
indirectly and negatively through the mediating
role of IM and KSB, respectively; meanwhile, IM
and KSB both have a positive and robust effect on
SC. Thus, the positive effect of IM and KSB
contributed to reducing the negative effect of PDL,
making the combined effect from PDL to SC at a
low level. From the results of the data analysis
above, it can be concluded that PDL affects the root
factors, thereby negatively affect to SC, consistent
with the logic of CTC.

5. Conclusion, managerial implications, and
recommendations

This study obtained the results of the
measurement model and structural model.
Regarding the measurement model, the scales
inherited from studies around the world and
adjusted for application in Vietnam have
contributed to suggesting the rationality and

effectiveness of using the reduced version of
cumbersome measurement scales. Regarding the
structural model, the test results show that it fits
with the data as well as the acceptance of the
research hypothesis. Theoretically, this study is
the first to confirm the negative effect of PDL on
SC through the mediating role of IM and KSB;
previous works have not directly used the concept
of PDL in research models related to similar
dependent variables. This study also initially
suggests that the adverse effects of PDL
altogether cancel out the positive effects of IM
and KSB on SC.

The results of this study suggest the following
managerial implications. Firstly, universities
should pay attention to guiding students in learning
group leading style appropriately to encourage
creativity and develop professional knowledge for
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Figure 2: PLS-SEM bootstrapping results
of standardized coefficients

PDL 0.025
IM

0.183
KSB

0.326
SC

-0.163
(0.000)

0.429 (0.000)

0.320 (0.000)

0.357 (0.000)

No. Path Effects type
Path coefficients 

of the original sample
Path coefficients 

of bootstrap sample
t -values p -values

1 PDL  IM Direct -0.163 -0.166 4.427 0.000

2 IM  KSB Direct 0.429 0.431 11.537 0.000

3 KSB  SC Direct 0.357 0.356 9,934 0.000

4

IM  SC Total 0.473 0.475 14.265 0.000

IM  SC Direct 0.320 0.322 8,996 0.000

IM  KSB  SC Indirect 0.153 0.153 7.283 0.000

5
PDL  KSB Indirect -0.070 -0.071 4.109 0.000

PDL  IM  KSB Indirect -0.070 -0.071 4.109 0.000

6

PDL  SC Total -0.077 -0.079 4.208 0.000

PDL  IM  SC Indirect -0.052 -0.053 3,903 0.000

PDL  IM  KSB  SC Indirect -0.025 -0.025 3,799 0.000

Table 6. Bootstrapping results of analysis of the direct and indirect effects
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individuals. Secondly, guiding students about the
nature and benefits of learning groups is necessary
to help them form a positive intrinsic motivation for
participating, promoting knowledge sharing, and
enhancing their creative capacity. Third, a deep
understanding of the effect mechanism of PDL on
SC will contribute to helping managers in
organizations build an appropriate mechanism that
encourages and motivates members' creativity.

Like any other study, this study is not without its
limitations. Firstly, the research sample consists of
students from only one university in Ho Chi Minh

City, so it is necessary to conduct similar studies at
other universities in Vietnam to strengthen and
increase the generalizability of this topic. Second,
the research is limited to PDL, which is one of the
contextual factors that affect the creativity of
individuals. Therefore, further studies may
incorporate other factors, such as extrinsic
motivation or organizational climate, into the
research model. Third, further studies can
investigate some moderating effects to understand
better the mechanism of leadership style's effect on
creativity at the individual level n
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AÛNH HÖÔÛNG CUÛA PHONG CAÙCH
LAÕNH ÑAÏO CHUYEÂN QUYEÀN ÑEÁN SÖÏ SAÙNG TAÏO: 

TAÙC ÑOÄNG TRUNG GIAN CUÛA ÑOÄNG LÖÏC NOÄI TAÏI 
VAØ HAØNH VI CHIA SEÛ TRI THÖÙC

l Leâ Ngoïc ThAéNg1,2

lhuyøNh Ñoã BAûo chAâu2

lNguyeãN Quoác Thoï2
l TröôNg ThANh Vy2

l TrAàN VieäT yeâN2

lhuyøNh TuyeáT Nhö 2
1 Nghieân cöùu sinh, Tröôøng Ñaïi hoïc Kinh teá thaønh phoá Hoà Chí Minh 

2 Tröôøng Ñaïi hoïc Ngaân haøng thaønh phoá Hoà Chí Minh   

TOÙM TAÉT:
Nghieân cöùu naøy nhaèm phaân tích taùc ñoäng cuûa phong caùch laõnh ñaïo chuyeân quyeàn ñoái vôùi söï

saùng taïo thoâng qua vieäc söû duïng phöông phaùp phaân tích ñònh löôïng vaø phaân tích moâ hình caáu truùc
bình phöông nhoû nhaát töøng phaàn (PLS-SEM). Keát quaû nghieân cöùu cho thaáy, phong caùch laõnh ñaïo
chuyeân quyeàn coù aûnh höôûng tieâu cöïc ñeán söï saùng taïo thoâng qua taùc ñoäng trung gian cuûa caùc bieán
soá, goàm: ñoäng löïc noäi taïi vaø haønh vi chia seû tri thöùc. 

Töø khoùa: laõnh ñaïo chuyeân quyeàn, söï saùng taïo, ñoäng löïc noäi taïi, haønh vi chia seû tri thöùc, 
PLS-SEM. 


