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ABSTRACT:

This study is to explore the use of information gap activities to motivate students in speaking
lessons for the first-year non-English major students at the University of Law, Vietnam National
University - Hanoi (VNU-Hanoi). The study focuses on describing the importance of information
gap activities to motivate students to speak English and using information gap activities to motivate
students in speaking lessons. The study also intends to provide suggestions for English teachers to
prepare English speaking lessons at the University of Law, VNU - Hanoi.
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1. Introduction

It is undeniable that English has been an essential
means of communication and more and more
Vietnamese students are aware of the importance of
English to their study and their future. The ability to
communicate in English clearly and efficiently
contributes to the success of the learners at school and
success later in every phase of life. Speaking plays an
important role because without it, communication
cannot take place directly between people. However,
speaking is generally considered the most difficult to
learn among the four skills in English language
learning.

In order to teach the students English speaking so
that they become more interested in and maintain
their interest in speaking learning. The English

teachers should provide a rich environment where
meaningful communication can take place.
Communication occurs when there is lack of
information between or among a group of people.
They have to exchange to share the information they
have with other people. The efficient activities to
motivate students in speaking lessons are
Information Gap Activities. This kind of activity
makes students more active in learning process and at
the same time makes their learning more meaningful
and interesting.

At University of Law — Vietnam National
University, non-English major students often admit
that they have difficulty in learning English
speaking skill. Most of the students do not know
how to make a conversation; they are very passive
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in making a conversation. One of the reasons for
this situation is that they lack practice in using
English in real communication situations. These
students come from different provinces with
different language levels. When they were at high
school, they got used to Translation Grammar
teaching method in which the teachers focused on
the rules of grammar structures and practiced the
drills to remember those structures. They did not
have chances to practice speaking skills. When
entering university, students have awareness of the
roles of English to their future. They themselves
have changed the ways to learn English. However,
the teachers must find out suitable techniques
which create a need for students to use the
structures they have learnt to communicate with
each other to make a meaningful conversation. In
my opinion, one effective solution to this problem
is using Information Gap Activities to encourage
students to use English for communicating. The
benefits of this technique to my students have
aroused my interest and encouraged me to carry
out this research “Using Information Gap
Activities to motivate students in speaking lesson
for the first-year non-English major students at
University of Law-Vietnam National University”.
Hopefully, this study will make a small
contribution to the implementation of Information
Gap Activities in improving speaking skills for
students at UL - VNU.

Students lack practice in speaking English in real
communicating situations is one of the main reasons
for the students’ inability to make a meaningful
conversation. One solution is using information gap
activities to motivate students. The questions to be
dealt with are:

1. What are the causes of the students’ low
motivation in English speaking activities?

2. What is the importance of using information
gap activities in motivating students in speaking
lessons?

3. What suggestions are given for teachers to
apply information gap activities at UL-VNU?

2. Research methods

The method employed in this study is an action
research, with the uses of three instruments:
observations, questions and pre-tests and post-tests.
All comments, remarks, recommendations and
conclusion are based on the data analysis.
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The combination of different instruments used in
this research would help to gain reliable data and a
close investigation into the problems that the students
were having.

3. Findings and Discussion

3.1. Students’ attitude towards the speaking skill

Table1: Students’ attitude towards speaking skill

Questions Options Results (%)

How important is English
speaking skill to you?
A. Very 47

Q1 B. Rather 17.6
C. Little 20.7
D. Notatall 14.7
E. Don’t mind 0

How often do you feel unwilling
to speak English in class?

A.Always. 235
B. Usually. 35.3
Q2 C. Sometimes. 14.7

D. I speak whenever | am

told to. "8

E. l always seek for chances

to speak in class. 147

Table one presents the information about
students’ attitude towards speaking skill. As can be
seen 54.6 % of the students claim that speaking skill
is important to them while 20.7 % suppose speaking
skill is little important and it is not important at all for
5%. It can be seen that the students have high attitude
towards speaking skills.

However, most of them feel unwilling to speak
English in class. 25 students corresponding to 73.5 %
always and usually feel unwilling to speak English in
class. Among these students, 8 students always feel
unwilling, 12 students usually feel unwilling and 5
students sometimes feel unwilling. Only four of them
said that they spoke whenever they are told and five
students answered that they always seek for chances
to speak in class. These figures prove that the
frequency of the students’ unwillingness in speaking
was high.



QUAN TRI - QUAN LY

It can be concluded that the majority of the
students agree that English speaking skill is really
significant. However, the number of students who
feel willing to speak in class is small. So what are the
reasons for this situation? The answer can be found
through question 3 and question 4 in Questionnaire 1.

Chart 1: Students’ reasons for learning English

35 1

30 A

20 A

15 1

10 +

A B C D E

A. English speaking is necessary for their future job.

B. English speaking is compulsory at their school.

C. They are interested in English speaking skill. D. They
want to be able to communicate in English.

In response to question 3, only 10 students stated
that they were interested in English speaking skill, 8
students wanted to be able to communicate in
English, 20 students believed that English speaking is
necessary for their future job while 25 students
claimed that they learned English speaking because
it is compulsory at school. Three of them gave
another reason that s/he wanted to go abroad after
graduating. In short, many students are aware the
necessity of English for their future job. However, the
number of students admitted that they studied English
because it was a compulsory part in school syllabus is
the highest.

3.2. Factors causing students’ low motivation in
speaking English

In an attempt to find out factors leading to the
students' low motivation, the researcher gave out
the question “What factors makes you unwilling to
speak English in class?” A large number of students
(28 students) expressed that one of the factors was
that they were afraid of making mistakes then
being laughed at by other classmates, 25 students
felt unpleasant with the atmosphere in the

Chart 2: Factors causing students’ low mofivation
in speaking English

35 A

30 A

25 1

15::4

10 7

A B C D E F G H

A. Being not interested in English speaking.

B. Learning goal is not to communicate in English.

C. Being afraid of making mistakes and being laughed at
by my classmates.

D. Being afraid of making mistakes and being criticized
by my teacher.

E. My teacher’s lack of enthusiasm in English speaking
classes.

F. Having nothing to say

G. Not having relaxed atmosphere in the classroom.

H. Monotonous speaking activities.

classroom. Other factors raised by 20 and 19
students were that their learning goal was not to
communicate in English and speaking activities
were monotonous. Only 6 students referred to
being of afraid of making mistakes and being
criticized by the teacher, 3 referred to being not
interested in English speaking and 3 students to the
teacher’s being unenthusiastic in English speaking
classes.

In summary, the findings in Questionnaire 1
revealed many useful facts related to the students’
motivation. Firstly, most of the students learned
English speaking mainly because it is a compulsory
part in school syllabus. More than half of the
students were aware of the importance of English
speaking to them but the frequency of the students’
unwillingness in English speaking was high. The
main causes were: learning goal is not to
communicate in English, the speaking activities
used in the classroom were monotonous, the
students were afraid of making mistakes and being
laughed at by other classmates and the classroom
atmosphere was not really relaxed. These findings
were really important because it would help the
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researcher form the hypothesis of using
information gap activities to motivate students in
speaking lessons and decide on the intervention
later.

4. Conclusion

The teachers should learn and be creative to find
the suitable ways to teach speaking effectively. In
order to help students motivate in speaking lessons,
the teachers should be aware of the advantages of
using information gap activities in teaching speaking.
They can use various information gap activities in
speaking lessons and organize to implement them
effectively.

When using information gap activities in
teaching speaking, the teachers had better prepare
carefully. The activities need to be very carefully
structured, especially at lower levels so that the
students can do the activities smoothly. It is very
difficult for students to come up with ideas at the
same time as having to cope with the language.
They need something to speak about, such as a
picture or a purpose language. Therefore, the
handouts need to be available with photocopies.
The teachers have to make sure that students in
each pair get different parts of the exercise and stop
students looking at each other’s information. The
teachers have to find the suitable ways of adapting
the activities for use in a large class.

In order to motivate students to speak English
while using information gap activities, the teacher
should take care of some other factors as follows:

* Create a friendly classroom atmosphere:
Along with the teacher’s behaviors and
enthusiasm, classroom atmosphere is an important
factor contributing much to the students’ motivation
in learning speaking. To make the classroom less
stressful, teachers should establish a good
relationship with students; especially take much
care of anxious and less able students to encourage
them to communicate. Furthermore, the teacher
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SUDUNG CAC HOAT PONG
KHOANG TRONG THONG TIN PE TANG PONG LUC
TRONG GIO HOC NOI CHO SINH VIEN NAM THU NHAT
KHONG CHUYEN NGON NGU ANH
TAI TRUONG PAI HQC LUAT,
PATHOQC QUOC GIA HA NOI

® ThS. PHAMTHUY DUGNG
Khoa Tiéng Anh - Trudng Bai hoc Ngoaqi ngl, Bai hoc Qudc gia Ha Noi

TOM TAT:

Nghién cttu nay nhim ddnh gid tinh hiéu qué cta viéc sit dung cdc hoat dong khodng trong
thong tin trong viéc thiic ddy dong lyc clia sinh vién trong cic gi hoc néi danh cho sinh vién nim
thit nhat khong chuyén ngdn ngit Anh tai Trudng Pai hoc Luat, Pai hoc Qudc gia Ha Noi. Nghién
cifu tAp trung vao viéc miéu td tAm quan trong cla cic hoat ddng khodng trong thdng tin trong
viéc thiic ddy sinh vién néi ti€ng Anh va viéc st dung cic hoat dong nay d€ tao thém dong luc cho
sinh vién trong cic gid hoc n6i. Ngoai ra, nghién cifu nay ciing cé6 mong mudn dua ra mot s6 gdi y
cho céc gido vién gidng day ti€ng Anh d€ c6 thé chuin bi cic tiét hoc k¥ ning néi ti€ng Anh cho
sinh vién tai Trudng Pai hoc Luat, Pai hoc Qudc gia Ha Noi.

Tu khéa: cic hoat dong khodng tréng thdng tin, c4c tiét hoc néi, sinh vién khong chuyén ngi.
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